
 

1 | P a g e    Further guidance and materials can be found on www.itt-placement.com in section E  
 

LJMU PRIMARY PLANNING TUTOR INFORMATION                       09.2018 GG      

Please ensure that, as a tutor or mentor if you are working with PG, Y1 or Y2 trainee teachers, you are familiar 

with the changes to planning outlined on page 2 of this short guide.  

 

2018 Guidance on the 

 New LJMU Primary Planning Format  

for  LTs, PMs and ITT mentors. 

 

 
This brief guide is designed to clarify changes to the LJMU primary 

planning format and signpost effective methods for supporting a 

successful placement for trainees, mentors and pupils. 
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IN BRIEF: So, what has changed? 

The front page has been redesigned to focus trainee and mentor discussion on learning. This 

should be the main focus of mentor trainee dialogue. The second page, outlining lesson 

tasks remains similar to previous years. 

 

The front page aims to capture subject knowledge and curriculum knowledge elements of 

Shulman’s model. 

 

This has moved to the top of the plan as it 

underpins the next steps in focused learning. 

This was at the bottom of the plan. 

Outcomes have been given more emphasis on the planning 

format to enable trainees to focus on the necessary learning 

behind lesson elements. Its position flows logically from the 

prior knowledge and objective sections, with the learning 

becoming more specific at each stage. 

The focus groups now sit alongside 

the learning outcomes so that 

thinking around pupil support or 

extension is linked to the desired 

learning outcomes rather than 

leaning towards task setting or 

behaviour. 

What’s new? 

                                     Shulman,L. 1987.    Subject Knowledge 
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Key objectives should link directly to national curricula and the intended outcomes for all 

pupils. It is essential to identify key objectives for the lesson, in order to provide a clear focus. 

All learning should link directly back to the key objectives and outcomes. Intended outcomes 

are the intentions for groups of pupils in relation to the objective, by the end of the lesson. 

Outcomes can be differentiated and include opportunities for pupil progress. 

Carrol, J. and Alexander, G. (2016) p.100 

IN DETAIL: Supporting Trainees with and through Planning 
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Trainees are directed with an  M  as to where mentor knowledge and experience may be 

most effective and conversations could be focused. Consequently, this should: 

• Focus dialogue between mentors and trainees on learning, drawing on expertise more 

efficiently and effectively, in the first instance*. 

• Enable trainees to plan sessions with more autonomy around solid, learning 

foundations that focus on pupil progress. 

• Ensure that pupil learning is secured and at the heart of every part of every lesson. 

*Further conversations will always occur surrounding pedagogy, feedback, resources etc, but time initially 

dedicated to clarifying pupils’ learning should mean lessons are more effective from the outset. 

IN CONTEXT: An example of a front page once completed by the trainee: 

 

NB. This accompanies the example back page of the plan given on p.6 
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This ‘what’ page is similar across trainees and settings, with the non-negotiable, statutory 

learning, largely free from context*. Knowledge of NC learning can then be transferred by 

the trainee across placements and experiences. It reflects trainees’ content and curriculum 

knowledge. 

*In earlier phases of training, trainees generally respond more successfully to learning that is clear of context. The context is used 

as a vehicle to deliver the learning. In later stages of development, trainees are more able to make the distinction between 

learning and context and can move on to use context in objectives and outcomes at the mentors’ discretion. 

 

 

IN BRIEF: The ‘how’ page will differ across practitioner, school and cohorts and will detail 

how context facilitates learning. If knowledge of desired learning is largely clear, trainees 

can assign teaching and learning events to facilitate progress against outcomes. The 

amount of detail is determined by school policy or mentor and trainee preference. 

It captures the subject and pedagogical elements of Shulman’s model. 
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       IN CONTEXT: An example of the beginning phases of a lesson: 

       

NB. This accompanies the example front page of the plan given on p.4 



 

7 | P a g e    Further guidance and materials can be found on www.itt-placement.com in section E  
 

LJMU PRIMARY PLANNING TUTOR INFORMATION                       09.2018 GG      

 

Suggested Reading 

Crichton, H. and McDaid, A. (2016) Learning Intentions and Success Criteria: Learners’ and Teachers’ views. The 

Curriculum Journal, 27:2, pp.190-203  

Denby, N. (2015) Training to Teach- A Guide for Students. 3rd ed. London: SAGE. pp.189-196. 

Grigg, R. (2013) Becoming and Outstanding Primary School Teacher  Oxon: Routledge (Chapter 9) 

Additional ‘quick’ reads: 

• David Didau warning about activity driven ‘fun’ lessons with no substance: 

https://learningspy.co.uk/learning/the-problem-with-fun/  

• Lesson Planning for Trainee Teachers 

https://www.teachertoolkit.co.uk/2018/02/11/planning-trainee-teacher/ 

 

Please see www.itt-placement.com  Section E for further guidance. 

https://learningspy.co.uk/learning/the-problem-with-fun/
https://www.teachertoolkit.co.uk/2018/02/11/planning-trainee-teacher/
http://www.itt-placement.com/

