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Becoming a teacher of reading: 
expectations and opportunities during school-based 
training  

 

 

 

Liverpool John Moores University 

Reading is the gateway skill that 

makes all other learning possible 

Barack Obama: 2005 

Reading should not be presented to 

children as a chore, a duty. It 

should be offered to them as a 

precious gift.  

Kate DiCamillo, (children’s author) 
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Phonics and Early Reading in the National Curriculum  

The teaching of phonics, as a crucial part of teaching children the mechanics of learning to read, remains a 

key central priority and is an important aspect of Standard S3 of the Teachers’ Standards.  LJMU has 

performed consistently well on NQT surveys which ask NQTs and trainees about their training in this area and 

its results in recent years have been well above sector-average.   

Subject knowledge 

Effective teachers of reading have strong subject content and pedagogical knowledge, which they employ 

at the planning, teaching and assessment stages.  You will be working on developing this throughout your ITT 

course and the learning activities that are detailed in this booklet and linked to each of your phase of 

training, Weeks will help you to  improve both your content  and your pedagogical subject knowledge. 

identify areas of development.   

Aims of these professional learning tasks  

• To develop confidence when teaching synthetic phonics as part of an early reading programme 

• To consolidate and enhance subject and pedagogical subject knowledge related to the teaching 

of synthetic phonics and early reading. 

• Facilitate your understanding and skills of the teaching of reading, including systematic synthetic 

phonics, through observation of, discussion with and advice  from mentors;   

• To help you begin to understand how skills and knowledge taught in discrete synthetic phonics 

sessions may be applied in other lessons 

• To facilitate the collation of evidence against the Teachers’ Standards 

Links to research, the Teachers’ Standards (TS)and 

the Common Content Framework (CCF) 

Develop pupils’ literacy, by:  

• Observing how expert colleagues demonstrate a clear understanding of systematic synthetic phonics, 

particularly if teaching early reading and spelling, and deconstructing this approach.  

• Discussing and analysing with expert colleagues how to support younger pupils to become fluent readers 

and to write fluently and legibly. 

 • Receiving clear, consistent and effective mentoring in how to model reading comprehension by asking 

questions, making predictions, and summarising when reading.  

• Receiving clear, consistent and effective mentoring in how to promote reading for pleasure (e.g. by using 

a range of whole class reading approaches and regularly reading high-quality texts to children). 

Important note 

It is important to note that the arrangements and expectations below are subject to each individual school’s risk 

assessment pertaining to Covid-19.  If you are unable to complete the professional learning detailed, please 

speak to both your Liaison Tutor and your school-based to discuss alternative ways forward.  You can also 

contact me c.ankers@ljmu.ac.uk 

 

mailto:c.ankers@ljmu.ac.uk
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What constitutes ‘best practice’ in teaching reading? 
Phonics is not a subject. The learning that takes place in the discrete lessons should not remain isolated, only 

to be tested and screened.  The learning must be applied to real reading and writing situations and 

effective teachers of reading model this application throughout the school day and across the curriculum.  

Phonics is an essential body of knowledge that readers need.  Children need to learn that letters – our 

alphabetic code – represent sounds and that it is part of learning to read as it teaches them how to ‘crack’ 

this code.  

 

The Rose Review (2006: 15-28) provides clear guidance on what constitutes effective practice, stating that, 

‘leading edge practice bears no resemblance to a ‘one size fits all’ model of teaching and learning, nor 

does it promote boringly, dull rote learning of phonics,’ (2006:15).   Instead it advocates a, ‘vigorous 

programme of phonic work to be securely embedded within a broad and language-rich curriculum’ 

(2006:15) that equips young readers with essential skills and knowledge they need to be able to decode 

unfamiliar words and to read for understanding.   

 

Rose makes it clear that the aim of reading is comprehension and that skilled reading draws on two 

processes: decoding and language comprehension.  Both are essential and neither is enough on its own.  

This is represented in the Simple View of Reading Model (Turner and Gough, 1986).   

 

 

 
 

 

It is really important that you develop this conceptual understanding of reading and tie this with the 

research that has been done around reading for pleasure.  

 

For more information on best practice and central policy views, read: 

 

• DfE (2010) The importance of teaching: schools’ white paper 2010, available at: 

https://www.gov.uk/government/publications/the-importance-of-teaching-the-schools-white-

paper-2010 

• Rose, J(2006) The Independent review of Early Reading. Aspect 1 pp15-28 , located at 

http://webarchive.nationalarchives.gov.uk/20130401151715/http://www.education.gov.uk/publicati

ons/eOrderingDownload/0201-2006PDF-EN-01.pdf 

• Reading for Pleasure: https://ourfp.org/findings/ 

• Osted (2010) Reading by six: how the best schools do it . Available at : 

https://www.gov.uk/government/publications/reading-by-six-how-the-best-schools-do-it 

• Ofsted (2013) Moving English Forward available at: 

https://www.gov.uk/government/publications/moving-english-forward 

https://www.gov.uk/government/publications/the-importance-of-teaching-the-schools-white-paper-2010
https://www.gov.uk/government/publications/the-importance-of-teaching-the-schools-white-paper-2010
http://webarchive.nationalarchives.gov.uk/20130401151715/http:/www.education.gov.uk/publications/eOrderingDownload/0201-2006PDF-EN-01.pdf
http://webarchive.nationalarchives.gov.uk/20130401151715/http:/www.education.gov.uk/publications/eOrderingDownload/0201-2006PDF-EN-01.pdf
https://ourfp.org/findings/
https://www.gov.uk/government/publications/moving-english-forward
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Overview of requirements for Phase 1 of Training 

You should complete all tasks regardless of the host class you have been placed in. In folder 6 of your QTS Training and Development File, 

create a sub-folder entitled Becoming a Teacher of Reading.  You will put all of the completed professional tasks into that folder. Where you 

are directed to complete a formal observation, please access the correct form from section E of the LJMU ITT website https://itt-

placement.com/pgce-primary-5-11/planning-and-learning-activities.php 

Focus  Detail Link to the CCF 

Your school’s approach to the teaching of reading 

Gather information  Make arrangements to talk to the English/literacy Lead. Gather information & make notes against the 

questions in appendix 1.  

Ask if you can borrow a copy of the Teachers’ Handbook for the school’s adopted phonics scheme.  Read it 

and make notes. 

Look at the government core criteria and learn how your school’s adopted scheme meets these criteria: 

https://www.gov.uk/government/collections/phonics-choosing-a-programme 

Read the central guidance regarding the teaching of reading: The reading framework: teaching the 

foundations of literacy - GOV.UK (www.gov.uk).  Discuss with your mentor.  

Talk to your class teacher.  Identify children in your class who are working at, above and below age-related 

expectations for reading. Discuss with your teacher how this assessment data is used in the classroom. 

 

 

Discussing and analysing 

with expert colleagues how 

to support younger pupils to 

become fluent readers.. 

Using resources and 

materials aligned with the 

school curriculum (e.g. 

textbooks or shared 

resources designed by 

expert colleagues that 

carefully sequence content) 

https://itt-placement.com/pgce-primary-5-11/planning-and-learning-activities.php
https://itt-placement.com/pgce-primary-5-11/planning-and-learning-activities.php
https://www.gov.uk/government/collections/phonics-choosing-a-programme
https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy
https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy
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Reading for pleasure and a language-rich curriculum 

Complete a survey with a target 

group 

 

Read aloud to your class at the end 

of the day or a different time 

convenient to the teacher. Do this 

at least 3 times per week 

throughout Phase1 of your training.  

What are your children’s attitudes to reading?  Complete the reading attitude survey with at least  4 children 

of different reading attainment. [appendix 2].  These children will become your target group. Discuss the 

results with your mentor in your weekly meeting – how can you use this data?   

Continue to do this every day and make notes on: 

- The impact this has on children – how do they respond?   

- The impact on you – how does your confidence develop?  What about your subject knowledge?  

 

Receiving clear, consistent 
and effective mentoring in 
how to promote reading for 
pleasure (e.g. by using a 
range of whole class 
reading approaches and 
regularly reading high-
quality texts to children). 

Word reading: systematic synthetic phonics – you must complete these professional development tasks regardless of the host class you have been placed 

in.  

Observe a sequence of FIVE 

phonics lessons 

To gain an understanding of 

continuity and progression in 

learning it is important that trainees 

gain knowledge of Foundation 

Stage to KS1 transition and of the 

Key Stage 3 curriculum. ITT 

providers are required to engage 

trainees with the age ranges 

immediately before and after the 

ones they are training to 

teach.(taken from LJMU ITT 

website) 

 

 

Every day for a week, observe phonics lessons.  This should be with a class at the early stages of 

learning phonics (the Simple Code) and is likely to be in a Reception Class. Speak to your professional 

mentor about how you can arrange access to the Early Years.  

Use observation proforma 1 – what do you notice about: 

- Session Structure 

- How terminology is used with children 

- What children do/ say 

- How T models key skills 

- Focus of lesson – what CONTENT is being taught?  What SKILLS are modelled to the children?  

- How are children given the opportunity to practise & apply the content & skills? 

Discuss your observations with either the teacher of the lessons or your mentor in your weekly meeting 

 

Observing how expert 

colleagues demonstrate a 

clear understanding of 

systematic synthetic 

phonics, particularly if 

teaching early reading and 

spelling, and 

deconstructing this 

approach. 
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Teach The week following your observations, arrange to plan and  teach at least two phonics lessons in the same 

class that you completed your observations. . Arrange to get feedback on these lessons. Speak to your 

mentor about getting help at the planning stage.  

Language and Reading comprehension  

Observe  

 

 

 

 

 

 

 

Teach 

Formally observe lessons where reading comprehension skills are explicitly taught – this could be in small 

guided reading groups or in a whole class lesson. Use observation pro-forma 1. Think about: 

- How the process is modelled to children 

- How the teacher considers and uses new vocabulary  

- How questions are used effectively  

- How the teacher models giving responses to the questions that draw on the text and prior knowledge and 

models full sentences 

- What do the children contribute?  What questions do they ask? What evidence is there that they 

understand/enjoy the text? 

Use what you have learned from your observations and your training so far to plan and teach with your 

mentor. Arrange to team teach lessons that are focused on the explicit teaching of reading comprehension.  

This could include explicitly teaching new vocabulary. After teaching, discuss the lessons with your teacher 

and focus the conversation on how the skills were explicitly modelled to children.  

 Receiving clear, consistent 

and effective mentoring in 

how to model reading 

comprehension by asking 

questions, making 

predictions, and 

summarising when reading. 

 

Narrating thought 

processes when modelling 

to make explicit how 

experts think (e.g. asking 

questions aloud that pupils 

should consider when 

working independently and 

drawing pupils’ attention to 

links with prior knowledge) 
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Overview of requirements for Phase 2a of Training 

You should complete all tasks regardless of the host class you have been placed in. In folder 6 of your QTS Training and Development File, 

create a sub-folder entitled Becoming a Teacher of Reading.  You will put all of the completed professional tasks into that folder. Where you 

are directed to complete a formal observation, please access the correct form from section E of the LJMU ITT website https://itt-

placement.com/pgce-primary-5-11/planning-and-learning-activities.php 

Focus  Detail Link to the CCF 

Reading for pleasure and a language-rich curriculum 

Read aloud to your class at the end 

of the day or a different time 

convenient to the teacher. Do this 

at least 3 times per week 

throughout Phase 2a of your 

training.  

 

Complete a survey with a target 

group 

 

Continue to do this every day but now start to introduce other genres into your reading.  Try a longer 

novel or poetry.  

- The impact this has on children – how do they respond?   

- The impact on you – how does your confidence develop?  What about your subject knowledge? What 

about your own attitude to books and literature? 

 

 

 

Towards the end of phase 2a, complete the attitude survey [appendix 2]  with your target group – has your 

reading aloud had any impact on their attitude towards reading? Discuss the results with your mentor in your 

weekly meeting. 

Receiving clear, consistent 
and effective mentoring in 
how to promote reading for 
pleasure (e.g. by using a 
range of whole class 
reading approaches and 
regularly reading high-
quality texts to children). 

Word reading: systematic synthetic phonics -  you must complete these professional development tasks regardless of the host class you have been placed 

in. This is a minimum requirement.  Those placed in KS1 may do more teaching.  If this is the case, lessons should be regularly observed and discussed and if 

necessary, team-taught to enhance learning.  

Gather information 

 

Read the Programme of Study around word reading for Year 1 and familiarise yourself with the expectations 

for this year group.  If necessary, refresh your subject knowledge with respect to terminology.  

 

 

https://itt-placement.com/pgce-primary-5-11/planning-and-learning-activities.php
https://itt-placement.com/pgce-primary-5-11/planning-and-learning-activities.php
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Observe phonics teaching of the 

complex code  

 

 

 

 

 

 

 

 

 

 

Teach 

 

 

For the first 3 weeks of this phase, make arrangements with your mentor to formally observe the teaching of 

phonics to children in the later stages of phonics learning  - the complex code (usually in Year 1).  This should 

be for 1 or 2 sessions a week.  

Use observation proforma 1 – what do you notice about: 

- Session Structure 

- How terminology is used with children 

- What children do/ say 

- How T models key skills 

- Whether terminology is used with the children 

- Focus of lesson – what CONTENT is being taught?  What SKILLS are modelled to the children?  

- How are children given the opportunity to practise & apply the content & skills? 

Discuss your observations with either the teacher of the lessons or your mentor in your weekly meeting 

 

After completing your observations, arrange to plan and  teach at least three phonics lessons in the same 

class. You should arrange to do the following. 

Plan and teach solo.  Have this  lesson formally observed and discuss next steps; 

Co-plan and team teach a follow-up lesson with the teacher which takes account of the feedback discussed 

Plan and teach solo again – again have this lesson observed and discuss.  What have you learned? 

Observing how expert 

colleagues demonstrate a 

clear understanding of 

systematic synthetic 

phonics, particularly if 

teaching early reading and 

spelling, and 

deconstructing this 

approach. 

Language and Reading comprehension  

Gather information 

 

 

Refresh your memory on what is meant by ‘reading comprehension’. Look again at conceptual reading 

models e.g. Scarborough’s Rope and remind yourself of the key skills that need to be taught – for example 

summarising, prediction, making connections, asking questions and knowledge that needs to be taught, 

especially vocabulary development. Look at how the national curriculum programmes of study reflect this.  

 Receiving clear, consistent 

and effective mentoring in 

how to model reading 

comprehension by asking 

questions, making 
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Teach 

 

Arrange to solo teach lessons that are focused on the explicit teaching of a key reading skill. This could 

include explicitly teaching new vocabulary. These lessons could be small guided reading or whole class 

lessons. Ensure at least 2 of these are formally observed and discuss feedback in your weekly meeting.  

In your reflections consider the responses of the children and think about the extent to which you ‘thought 

aloud’ as a reader to model skills to children by making links between information in the text and experiences 

and knowledge you bring to the text.  

predictions, and 

summarising when reading. 
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Overview of requirements for Phase 2b of Training 

Where you are directed to complete a formal observation, please access the correct form from section E of the LJMU ITT website https://itt-

placement.com/pgce-primary-5-11/planning-and-learning-activities.php 

Focus  Detail Link to the CCF 

Your school’s approach to the teaching of reading 

Gather information (TS6) Make arrangements to talk to the English/literacy Lead. Gather information & make notes against the 

questions in appendix 1.  

Ask if you can borrow a copy of the Teachers’ Handbook for the school’s adopted phonics scheme.  Read 

it and make notes. 

Look at the government core criteria and learn how your school’s adopted scheme meets these criteria: 

https://www.gov.uk/government/collections/phonics-choosing-a-programme 

Talk to your class teacher.  Identify children in your class who are working at, above and below age-related 

expectations for reading. Discuss with your teacher how this assessment data is used in the classroom. 

Discussing and analysing 

with expert colleagues how 

to support younger pupils to 

become fluent readers.. 

Using resources and 

materials aligned with the 

school curriculum (e.g. 

textbooks or shared 

resources designed by 

expert colleagues that 

carefully sequence content) 

Reading for pleasure and a language-rich curriculum 

Read aloud to your class at the end 

of the day or a different time 

convenient to the teacher. Do this 

at least 3 times per week 

throughout Phase 2b of your 

training.  

 

Continue to do this every day.  Include the children in the choosing of the texts – think about how you 

could do this.  Continue to make notes on: 

- The impact this has on children – how do they respond?   

- The impact on you – how does your confidence develop?  What about your subject knowledge?  

 

 

 

Receiving clear, consistent 
and effective mentoring in 
how to promote reading for 
pleasure (e.g. by using a 
range of whole class 
reading approaches and 
regularly reading high-
quality texts to children). 

https://itt-placement.com/pgce-primary-5-11/planning-and-learning-activities.php
https://itt-placement.com/pgce-primary-5-11/planning-and-learning-activities.php
https://www.gov.uk/government/collections/phonics-choosing-a-programme
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Word reading: systematic synthetic phonics – NB if you still have concerns about the teaching of systematic synthetic phonics, you must share these with 

your Liaison Tutor and your new school mentor.  This would be a good area to target for the team-teaching you are required to do at this phase of teaching.   

 If placed in KS1 for Phase 2b If Placed in KS2 for Phase 2b  

Observe  

Plan 

Teach  

 

 

 

 

 

 

 

 

 

 

 Formally observe the teaching of phonics in your 

class  - if you are placed in year 2 and phonics is 

not taught, you should arrange to do this in a year 

1 class.   How does this school’s approach differ 

to your home-school’s? 

Use Observation pro-forma 2 and make notes as 

to how what the teacher does impacts on 

children’s learning. Discuss your observations 

with the teacher you have observed.  

Discuss with your teacher about you being 

timetabled to teach phonics regularly.  You should 

ensure you have regular observations and that 

your progress is discussed in weekly meetings.  

Formally observe the teaching of phonics in a year 1 

class – 2 per week for the first 2 weeks of placement.  

How does this school’s approach differ to your home-

school’s? 

Use Observation pro-forma 2 and make notes as to 

how what the teacher does impacts on children’s 

learning. Discuss your observations with the teacher you 

have observed.  

Solo teaching – in weeks 3 and 4 of placement, arrange 

to teach at least 2 phonics lessons per week.  Have at 

least 2 observed.  

 

In your home KS2  class, find out if there are any 

children who are still struggling with word reading.  If so, 

what is in place to help them? Appendix 4 might be 

useful. 

If they receive intervention, arrange to observe/teach 

this. 

Talk to your teacher about how s/he uses the  data on 

these children to adapt teaching and/or resources in 

other lessons.  

 

 

 

Observing how expert 

colleagues demonstrate a 

clear understanding of 

systematic synthetic 

phonics, particularly if 

teaching early reading and 

spelling, and 

deconstructing this 

approach. 
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Language and Reading comprehension  

Teach You should be regularly teaching English lessons.  Some of these will be focused on the teaching of reading 

comprehension skills. Work with your mentor to really develop your skills of modelling and thinking aloud as 

a reader to explicitly teach the children how to make connections between information in the text, and prior 

knowledge.  Ensure these are clear topics of discussion in your weekly meetings.  

 Receiving clear, consistent 

and effective mentoring in 

how to model reading 

comprehension by asking 

questions, making 

predictions, and 

summarising when reading. 

 

 

 

 

 

 

 

 

 

 

 

 



Postgraduate Primary (5-11 PGDE/PGCE)  2021-22 

 

13 

 

Overview of requirements for Phase 3 of Training 

Where you are directed to complete a formal observation, please access the correct form from section E of the LJMU ITT website https://itt-

placement.com/pgce-primary-5-11/planning-and-learning-activities.php 

Focus  Detail Link to the CCF 

Reading for pleasure and a language-rich curriculum 

Introduce an initiative to further 

promote reading for pleasure in 

your class 

 

Read aloud to your class at the end 

of the day or a different time 

convenient to the teacher. Do this 

at least 3 times per week 

throughout Phase 2b of your 

training.  

 

 

 

Look at the Reading for Pleasure website for inspiration. Observe children’s responses. Make notes on the 

impact you have. https://ourfp.org/ 

 

Continue to do this every day.  Include the children in the choosing of the texts – think about how you 

could do this.  Continue to make notes on: 

- The impact this has on children – how do they respond?   

- The impact on you – how does your confidence develop?  What about your subject knowledge?  

- Now I have taught this, I can see that the children… 

 

 

 

 

 

 

 

 

 

 

 

 

Receiving clear, consistent 
and effective mentoring in 
how to promote reading for 
pleasure (e.g. by using a 
range of whole class 
reading approaches and 
regularly reading high-
quality texts to children). 

https://itt-placement.com/pgce-primary-5-11/planning-and-learning-activities.php
https://itt-placement.com/pgce-primary-5-11/planning-and-learning-activities.php
https://ourfp.org/
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Word reading: systematic synthetic phonics – NB if you still have concerns about the teaching of systematic synthetic phonics, you must share these with 

your Liaison Tutor and your new school mentor.  This would be a good area to target for the team-teaching you are required to do at this phase of teaching.  Use 

appendix 5 to help you move your phonics teaching forward and to think beyond the discrete lesson. 

 If placed in KS1 for Phase 3 If Placed in KS2 for Phase 3  

Observe  

Plan 

Teach  

 

 

 

 

 

 

 

 

 

 

 Discuss with your teacher about you being 

timetabled to teach phonics daily.  You should 

ensure you have regular observations and that 

your progress is discussed in weekly meetings.  

If the children in your class are in different phonics 

groups you must: 

- Discuss with your teacher how to get 

assessment data from the other groups 

regularly so you know where all of your class 

are with their word reading development 

Moving forward in this placement you should now 

be considering how to best adapt reading material  

and teaching in different lessons so that it is 

matched to children’s current word reading. 

Discuss this with your mentor in weekly meetings.  

You should also take responsibility as you move 

through this placement, for any guided reading/1:1 

reading routines where children have the 

opportunity to apply their developing reading 

skills.  

Speak to the Year 1 teacher about the Phonics 

Screening Check. 

In your home KS2 class, discuss with your mentor the 

phonics  needs of  any children who are still struggling 

with word reading. If you do not, arrange to speak to a 

year 3 teacher where this may be the case. 

If they receive intervention, arrange to observe/teach 

this. 

Talk to your teacher about how s/he uses the data on 

these children to adapt teaching and/or resources in 

other lessons and ensure that you consider the word 

reading levels of children when designing/adapting 

reading material across the curriculum. Discuss this in 

weekly meetings. Appendix 4 might be useful 

You should also take responsibility as you move through 

this placement, for any guided reading/1:1 reading 

routines where children have the opportunity to apply 

their developing reading skills. 

In addition to this, you must arrange, during Enrichment 

Week to develop your knowledge and understanding of 

phonics further by: 

Observing an expert teacher teaching phonics – discuss 

the lesson with him/her. Speak to the Year 1 teacher 

about the Phonics Screening Check. 

 

 

Observing how expert 

colleagues demonstrate a 

clear understanding of 

systematic synthetic 

phonics, particularly if 

teaching early reading and 

spelling, and 

deconstructing this 

approach. 
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Teach the following lesson – have this observed. 

Teach the following lesson during which you respond to 

the previous feedback  

Teach the following lesson – have this observed. 

You should independently plan all lessons. In all 

observations, the learning of the children should be the 

focus of the discussion. 

 

 

Language and Reading comprehension  

Teach Arrange to solo teach lessons that are focused on the explicit teaching of reading comprehension skills.  Talk 

to your teacher about the children’s needs based on assessment data (for example, do the children 

struggle to make inferences?  Does their vocabulary need explicit attention?) and plan lessons following this 

discussion.  These lessons could be small guided reading or whole class lessons. Ensure at least 2 of these 

are formally observed and discuss feedback in your weekly meeting. By now you should be really focusing 

on: 

Asking key questions – not just of the children but of the text – modelling the ‘thinking aloud’ that readers do 

implicitly and making this explicit 

Modelling key strategies 

With respect to teaching inference, modelling explicitly how to make connections between information in the 

text and prior knowledge.  

 Receiving clear, consistent 

and effective mentoring in 

how to model reading 

comprehension by asking 

questions, making 

predictions, and 

summarising when reading. 
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APPENDIX 1 

Your school’s approach to the teaching of reading 

Questions to ask 

General 

What are the expectations around this year group and particular class with respect to reading and writing? 

How is the national curriculum used to inform planning? 

Reading for Pleasure 

How is reading for pleasure promoted throughout the school? 

How is it promoted in your class? 

Are texts used to plan and teach English lessons around? 

Language and reading comprehension 

What does the school do to promote vocabulary development? 

How is children’s reading fluency supported and developed? 

How is reading comprehension taught? 

Does the school have a policy you can look at? 

Is guided reading (small group reading) a part of every class? 

How are specific reading comprehension lessons planned into English units of learning? 

What books are used in school? (reading scheme and literature spine) 

How are ‘think alouds’ used to model reading comprehension skills? 

Word Reading 

What phonics scheme is used?  

Discuss the scheme with your mentor and ask questions if it is a new scheme you are unfamiliar with.  

How are the children grouped and organised for phonics in your school? 

If children are in progression groups, how is assessment information from the separate phonics lessons shared 

with each class teacher? 

What reading scheme does the school use?  Is it a phonics-based scheme? When/how is this used in 

school? 

Is it colour-coded?  If so, how do the colours match to phonics levels? 

Ask if you can borrow a teachers’ handbook for both the reading and the phonics scheme so you can 

familiarise yourself with both.  
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APPENDIX 2 

Questionnaires to use with children  to determine their attitude towards reading  

Questionnaires by the Reading for Pleasure organisation are available to download and use:  

 

KEY STAGE 1 QUESTIONNAIRE: https://www.researchrichpedagogies.org/_downloads/KS1_rfp_survey.pdf 

 

KEY STAGE 2 QUESTIONNAIRE: 

https://researchrichpedagogies.org/_downloads/RfP_Childrens_Reading_Survey.pdf 

If you are working with older children who struggle to read, you may wish to use the KS1 survey. 

Once you have the information you need to consider how you will use this assessment data to 

help you when teaching reading. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.researchrichpedagogies.org/_downloads/KS1_rfp_survey.pdf
https://researchrichpedagogies.org/_downloads/RfP_Childrens_Reading_Survey.pdf
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APPENDIX 3 

Useful prompts to think about when observing phonics lessons 

Prompts 

Revisit 

• Does the teacher ensure that children practise phonemes already taught? 

• Is it kept lively and fast-paced? 

• Are all pupils encouraged to participate? 

• How does the teacher use assessment in this section? 

 

Teach 

Note how the teacher: 

• Ensures children articulate phonemes correctly 

• Models letter formation 

• Teaches/consolidates the skill of blending 

• Teaches/consolidates the skill of segmenting  

• Ensures children understand the meaning of the words used as well as how to decode them 

Are the children taught the name of the letters? 

How does the teacher use assessment in this section? 

Practise 

• Do children have opportunities to practise saying the phoneme? 

• Are they given opportunities to read the corresponding graphemes? 

• Are they given opportunities to blend phonemes to read words? 

• Are the words put into a context so that vocabulary is developed? 

• Are they given opportunities to segment words into phonemes/graphemes for spelling? 

• Are they given opportunities to write the grapheme? How does the teacher monitor correct letter 

formation/pencil grip etc 

• How does the teacher use assessment in this section? 

 

Apply 

• What opportunities are planned to allow children  to apply their phonic knowledge and skills in purposeful 

reading and writing activities? 

• How do the activities promote language development/vocabulary development?   

• How does the teacher use assessment in this section? 

Throughout the session: 

• Is the session multi-sensory but tightly focused on the learning goal?  

• Is it kept fun and interactive? 

• Are props used effectively? 

• Is it kept short and focused? 

• Is it appropriate to the principles of EYFS practice? 

• Does the teacher observe carefully to assess individual children’s progress? 
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APPENDIX 4 

Teaching phonics at Key Stage 2 

Some children at Key Stage 2 may experience difficulty in reading and/or writing, because they have 

missed or misunderstood a crucial phase of systematic phonics teaching. 

In their day-to-day learning some children may: 

• experience difficulties with blending for reading and segmenting for spelling 

• show confusion with certain graphemes and related phonemes  

• have difficulty segmenting longer words containing adjacent consonants (also referred to as consonant 

clusters or blends) 

• demonstrate a general insecurity with long vowel phonemes. For example, children generally know the 

most common representation of a phoneme, for example /ai/ as in train, but require more explanation 

and practice about the alternative spellings for any particular phoneme.  
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Examples of ways you could move your phonics teaching forward 

Action Points to note Link to other 

Teachers’ 

Standards 

Independently plan, teach, assess and evaluate a series (at least 5 
consecutive lessons) of discrete phonics lessons.  Have some of 
these formally observed.  

Independently is able to plan a series of lessons which lead to  all children making good 
progress (grade 1) 
Independently is able to plan a series of lessons which reflect sound subject knowledge of 
the progressive nature of synthetic phonics.  

 

S4, S2, S3 

Model correct letter formation in every lesson so phonics is linked to 
handwriting 

Trainee consistently models correct letter formation.  

 
S2, S5 

Contextualise  all words children are asked to read in phonics 
lessons to develop vocabulary and language comprehension 

Subject knowledge during teaching is secure and consistent (grade 1) 

All words are contextualised so children understand what they are reading and not just 
decoding  

S2, S5 

Plan lessons where all skills and knowledge taught in discrete 
sessions are applied in both reading and writing opportunities: 
important  in both key stages and includes lessons taught by TAs. 

Trainee embeds opportunities for children to apply phonics skills throughout the curriculum 
thus indicating a sound understanding of the place and purpose of phonics. Does this in 
planning AND through opportunistic moments for example during shared reading..  Cohesive 
links made with language comprehension  

S2, S5 

Plan lessons that are interest and age-appropriate – especially 
important in KS2.  

If teaching phonics to older learners in KS2, ensures that the lesson content and context is  
interest  and age appropriate (grade 1) 

S1, S2, S5 

Teach at the point of need – outside of phonics lessons embed the 
strategies of blending and segmenting so whenever children meet 
an unfamiliar word they know how to read it and/or attempt to spell 
it 

Trainee embeds opportunities for children to apply phonics skills throughout the curriculum 
thus indicating a sound understanding of the place and purpose of phonics. Does this in 
planning AND through opportunistic moments for example during shared reading..   

S2, S6 

Use assessment to make changes during and before in planned 
lessons.  This includes changes to commercial schemes 

• Trainee’s subject knowledge is secure enough to respond confidently at the point of need 
to any misconceptions/questions DURING lessons AND adapt future lessons. 

S6, S4, S5 

Adapt teaching resources including instructions on worksheets and 
expect children to read independently apply previously taught skills 
and knowledge 

Ensure children have decodable independent readers 

• Embeds opportunities for children to apply phonics skills throughout the curriculum thus 
indicating a sound understanding of the place and purpose of phonics. Does this in 
planning AND through opportunistic moments for example during shared reading.  Makes 
cohesive links with language comprehension  

S5, S2 


